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Abstract 

This study delves into the complex landscape of tertiary teachers' professional development in Bangladesh, examining both the 

formidable challenges and promising prospects that shape the growth and effectiveness of educators in the nation's higher 

education system. In Bangladesh, tertiary education plays a pivotal role in shaping the future of its youth and the nation's 

economic progress. However, the quality of higher education hinges on the quality of instruction, making professional 

development for teacher’s imperative. The study unveils the significant challenges faced by these educators, including the 

burden of heavy workloads, financial constraints, limited access to development opportunities, and resistance to change. These 

challenges collectively hinder the professional growth of teachers, which, in turn, affects the quality of higher education. 

Conversely, the study illuminates the substantial prospects of professional development for tertiary teachers in Bangladesh. It 

underscores the vital role professional development plays in enhancing teaching skills, aligning curricula with industry needs, 

and preparing graduates to excel in the global job market. Strategies such as institutional support, technology integration, faculty 

collaboration, and needs assessments have been identified as avenues to address these challenges effectively and unlock the 

potential of growth for educators in Bangladesh's higher education landscape. In conclusion, while Bangladesh grapples with 

obstacles that impede the professional development of tertiary teachers, the prospects remain optimistic. By recognizing the 

importance of continuous learning, investing in institutional support, harnessing the power of technology, and implementing 

strategic policies, the nation can empower its educators to thrive in their roles. This, in turn, promises a brighter future for 

higher education, better-prepared graduates, and a stronger national economy. 

Keywords: Tertiary Teachers, Professional Development, Challenges and Prospects, Higher Education, Bangladesh, Quality      

                    of Instruction 

 

1. Introduction 

     Professional development for English as a Foreign Language (EFL) teachers at the tertiary level in Bangladesh has evolved 

significantly in recent years, with a growing emphasis on enhancing instructional practices, language proficiency, and 

technology integration. Numerous studies highlighted the importance of continuous training for EFL instructors. Ahmed et al. 

(2023) stressed the significance of pedagogical training, emphasizing the need for workshops and seminars to update teaching 

methods. Additionally, Khan (2023) identified the value of English language proficiency, recommending language courses and 

certifications for educators to improve their language skills. 
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Furthermore, the role of technology in EFL instruction was emphasized by Rahman (2023), who suggested that teachers 

should receive training in digital tools and online teaching platforms. To foster a supportive community of practice, Mahmud 

(2023) advocated for collaborative workshops and peer observation. The government's role in promoting professional 

development was highlighted by Ali (2023), who called for policy initiatives to allocate resources and establish professional 

standards for EFL educators. 

1.1. Problem Statement 

The professional development of English Language teachers at the tertiary level in Bangladesh is a critical issue that impacts 

the quality of English language instruction in higher education institutions. As the demand for English proficiency continues to 

grow in a globalized world, it is imperative that EFL (English as a Foreign Language) educators receive effective training and 

support to meet the evolving needs of their students. This research aims to investigate the challenges and prospects associated 

with professional development for EFL teachers in Bangladesh's tertiary education system. 

Recent studies (Hasan et al., 2023; Rahman & Karim, 2023) have pointed out that existing professional development 

programs for EFL teachers in Bangladesh often lack depth and relevance, failing to equip instructors with the necessary skills 

and knowledge. EFL teachers' language proficiency has been identified as a significant challenge (Khan, 2023). Many instructors 

struggle with their own English language skills, which can hinder effective teaching. Access to up-to-date teaching materials, 

technological resources, and libraries for professional development is a concern (Ali & Ahmed, 2023). This limits teachers' 

ability to stay current with best practices. Mahmud (2023) highlights the lack of opportunities for collaboration and peer learning 

among EFL teachers. Isolation can impede their professional growth. The absence of a comprehensive policy framework to 

guide and support EFL teachers' professional development (Hossain & Akhtar, 2023) is a significant hindrance. Some teachers 

may resist adopting new teaching methods and technologies (Rahman, 2023), making it challenging to introduce innovative 

approaches. The allocation of resources for EFL professional development remains inadequate (Haque et al., 2023). This impacts 

the availability of training opportunities and materials. Studies (Akbar et al., 2023; Ahmed, 2023) indicate that many EFL 

instructors lack training in modern pedagogical approaches, which is essential for effective teaching. Preparing students for 

global competence is crucial, but EFL teachers may not have the necessary skills and training (Karim & Haque, 2023). 

Assessing the effectiveness of professional development programs for EFL teachers in Bangladesh is a challenge (Islam & 

Rahman, 2023), making it difficult to identify areas of improvement. This research seeks to address these challenges and explore 

the prospects for enhancing the professional development of EFL teachers at the tertiary level in Bangladesh. By understanding 

these issues, policymakers, educators, and institutions can work together to create a more supportive and effective professional 

development ecosystem for English Language teachers, ultimately improving the quality of English language education in the 

country. Thus, the findings of this study are significant for the teachers, researchers, institutions and policymakers in Bangladesh 

and similar contexts. The objective of the study is to identify the challenges and prospects of English language teachers’ 

professional development at the tertiary level in Bangladesh.  

1..2. Research Questions  

What are the challenges of English language teachers’ professional development at tertiary level in Bangladesh?  

What are the prospects of English language teachers’ professional development at tertiary level in Bangladesh? 

  

2. Literature Review 

 

2.1. Challenges of English Teachers’ Professional Development  

Professional development is crucial for English language teachers, especially at the tertiary level, where the demands and 

expectations are high. Bangladesh, a country with a growing demand for English language proficiency due to globalization and 

economic growth, faces several challenges in providing effective professional development opportunities for its English 

language teachers. This literature review examines the challenges encountered by English language teachers at the tertiary level 

in Bangladesh and explores the recent research and scholarship addressing these issues. 

2.1.1. Lack of Resources and Infrastructure 

One of the prominent challenges faced by English language teachers in Bangladesh is the lack of adequate resources and 

infrastructure for professional development. Ahmed (2018) noted that many tertiary institutions struggle to provide teachers 

with up-to-date teaching materials, access to technology, and dedicated training spaces. This deficiency limits the effectiveness 

of professional development initiatives, hindering teachers' ability to adopt innovative teaching methodologies. 

2.1.2. Insufficient Funding 

Funding is a major hurdle in the professional development of English language teachers in Bangladesh. According to Karim 

and Islam (2020), government allocations for education are often insufficient, leaving little room for investing in teacher training 

programs. This financial constraint hampers the organization of workshops, seminars, and conferences, which are essential for 

enhancing teaching skills. 

2.1.3. Limited Access to Quality Training Programs 

The availability of quality training programs is another significant challenge. Most professional development opportunities 

are concentrated in urban areas, making them inaccessible for teachers in rural or remote regions. Rahman and Ahmed (2019) 

highlighted that this geographical disparity exacerbates the inequality in professional development opportunities, leaving a large 

portion of teachers without access to training programs. 
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2.1.4. Resistance to Change 

English language teachers at the tertiary level in Bangladesh often resist adopting new teaching methodologies and 

technologies. Alam and Rahman (2020) observed that this resistance is rooted in the traditional teaching methods prevalent in 

the country's education system. Teachers may be hesitant to embrace innovative approaches, making it challenging to enhance 

their skills and adapt to evolving language teaching trends. 

2.1.5. Language Competency 

The proficiency in the English language among English teachers is an ongoing concern in Bangladesh. Hossain (2021) noted 

that while many English language teachers have obtained degrees in English, their actual language proficiency may not be 

sufficient to meet the demands of the tertiary level. This inadequacy can hinder their professional development efforts, as it 

impacts their ability to effectively engage with resources and materials in English. 

2.1.6. Heavy Workloads and Time Constraints 

English language teachers in Bangladesh often face heavy workloads due to large class sizes and administrative duties. This 

leaves them with limited time and energy for professional development activities. Mahmud (2017) found that the heavy workload 

and time constraints were major impediments to teachers' participation in training programs and research activities. 

2.1.7. Lack of a Supportive Culture 

A supportive professional culture is essential for effective professional development. However, Alam and Rahman (2020) 

reported that English language teachers in Bangladesh often lack the necessary support from their institutions and colleagues. A 

culture that values continuous learning and encourages collaboration is crucial for fostering professional growth. 

English language teachers at the tertiary level in Bangladesh encounter several challenges in their professional development 

journey. These challenges include the lack of resources, insufficient funding, limited access to quality training programs, 

resistance to change, language competency issues, heavy workloads, and the absence of a supportive culture. Addressing these 

challenges is vital for improving the quality of English language education in Bangladesh and ensuring that teachers are 

adequately prepared to meet the demands of the 21st-century globalized world. To overcome these obstacles, policymakers and 

institutions need to invest in resources, create accessible training opportunities, and foster a culture of continuous professional 

development among English language teachers. Additionally, more research and empirical studies are needed to better 

understand these challenges and develop effective strategies to overcome them in the Bangladeshi context. 

2.2. Prospects of English Teachers’ Professional Development 

Professional development for English language teachers at the tertiary level in Bangladesh is essential to meet the demands 

of a globalized world. As the importance of English proficiency continues to grow, there are promising prospects for enhancing 

the professional development of teachers in this context. This literature review explores the prospects and recent research related 

to English language teachers' professional development at the tertiary level in Bangladesh. 

2.2.1. Government Initiatives and Funding 

There are promising signs in Bangladesh regarding government initiatives to promote English language teaching and 

teachers' professional development. For instance, the Ministry of Education has shown commitment to improving English 

language education through policies and funding (Sarkar & Rahman, 2020). Increased government funding can lead to more 

resources, workshops, and training programs for teachers, thereby enhancing their professional development prospects. 

2.2.2. Access to Technology and Digital Resources 

The rapid expansion of digital technology and online resources offers significant prospects for English language teachers' 

professional development in Bangladesh. As reported by Mahmud (2020), the pandemic accelerated the adoption of online 

platforms for teaching and learning, opening up new avenues for teachers to access training materials, webinars, and courses. 

This digital transformation can contribute to more flexible and accessible professional development opportunities. 

2.2.3. International Collaborations and Partnerships 

Bangladeshi universities and institutions are increasingly engaging in international collaborations and partnerships for faculty 

development. These collaborations often bring in experts and resources from English-speaking countries, providing teachers 

with exposure to global best practices in language teaching (Karim & Khan, 2021). Such partnerships can elevate the quality of 

professional development programs. 

2.2.4. Innovative Pedagogical Approaches 

Promising prospects also lie in the adoption of innovative pedagogical approaches. Research by Alam et al. (2021) highlights 

the potential benefits of using task-based language teaching and learner-centered strategies in the Bangladeshi tertiary context. 

These approaches can enhance teachers' skills and effectiveness in the classroom, leading to better student outcomes. 

2.2.5. Teacher Motivation and Willingness to Learn 

The motivation and willingness of English language teachers in Bangladesh to engage in professional development activities 

are promising indicators of improvement. Many teachers express a strong desire to enhance their skills and knowledge (Rahman 

& Akter, 2021). This intrinsic motivation can be harnessed through targeted training programs and incentives, further bolstering 

their professional development prospects. 

2.2.6. Research and Scholarship 

The research landscape in Bangladesh is evolving, and scholars are increasingly focusing on English language teaching and 

teacher development (Rahman & Islam, 2019). This growth in research can lead to evidence-based strategies and 

recommendations for improving professional development practices in the country. It also signifies a growing interest in 

understanding the unique challenges and opportunities faced by English language teachers. 
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2.2.7. Institutional Support and Recognition 

Institutional support is a crucial factor in enhancing the prospects of professional development for English language teachers. 

Some universities and colleges in Bangladesh are recognizing the significance of continuous learning and offering incentives 

and support for faculty development (Sarkar & Rahman, 2020). Such recognition can motivate teachers and create a conducive 

environment for their growth. 

The prospects of English language teachers' professional development at the tertiary level in Bangladesh are promising, 

driven by government initiatives, access to technology and digital resources, international collaborations, innovative pedagogical 

approaches, motivated teachers, research endeavors, and institutional support. These factors suggest a positive trajectory for 

improving the quality of English language education in Bangladesh and ensuring that teachers are well-equipped to meet the 

evolving demands of the globalized world. However, challenges such as resource allocation and geographic disparities in access 

to professional development opportunities must still be addressed to fully realize these prospects. Continued efforts by 

policymakers, institutions, and educators are essential in harnessing the potential for professional growth in the field of English 

language teaching in Bangladesh. 

 

3. Methodology  

 

3.1. Research Design 

This quantitative research study employs a qualitative research design, specifically using in-depth interviews, to explore and 

understand the professional development experiences of English language teachers in private universities located in Bangladesh. 

Qualitative research allows for a deep exploration of individual experiences and perceptions, which is particularly suitable for 

understanding complex phenomena such as professional development (Creswell & Creswell, 2017). 

3.2. Sampling Technique 

The research will utilize purposive sampling to select participants for in-depth interviews. Purposive sampling ensures that 

participants possess relevant experience and expertise in the field of English language teaching at the tertiary level (Creswell & 

Creswell, 2017). To ensure diversity and richness in data, eight English language teachers from various private universities in 

Bangladesh will be selected. 

3.3. Population 

The population of interest for this study comprises English language teachers working in private universities across 

Bangladesh. Private universities have unique contexts and challenges regarding professional development, which make them a 

relevant focus for this research. 

3.4. Data Collection 

Data will be collected through semi-structured, in-depth interviews. Semi-structured interviews offer flexibility, enabling 

participants to share their experiences, perceptions, and insights in their own words (Creswell & Creswell, 2017). An interview 

protocol will be developed, consisting of open-ended questions that explore topics such as teachers' experiences with 

professional development programs, challenges faced, and the impact of professional development on their teaching practices. 

The interviews will be conducted face-to-face or through video conferencing, depending on the convenience and preferences 

of the participants. Each interview is expected to last approximately 45 to 60 minutes. Audio recordings and field notes will be 

taken during the interviews to ensure accurate data capture. 

3.5. Data Analysis 

Data analysis will follow a thematic analysis approach, as outlined by Creswell and Creswell (2017). The process involves 

several steps: 

Data Transcription: Audio recordings of interviews will be transcribed verbatim to create a textual dataset. 

Initial Coding: Initial codes will be generated by identifying recurring themes, concepts, and patterns in the data. This will 

involve open coding to allow for the emergence of new themes. 

Theme Development: Codes will be organized into broader themes and sub-themes. These themes will be reviewed and 

refined iteratively. 

Data Interpretation: Themes will be interpreted in the context of the research questions, drawing connections between 

participants' experiences and perceptions of professional development in Bangladesh's private university settings. 

Verification: The findings will be verified through member checking, where participants will have the opportunity to review 

and provide feedback on the analysis to enhance validity and credibility. 

3.6. Ethical Considerations 

Ethical considerations will be rigorously adhered to throughout the research process. Informed consent will be obtained from 

all participants, ensuring that they are fully aware of the study's purpose, confidentiality, and their rights as participants. 

Participants will have the option to withdraw from the study at any point without consequences. The research will prioritize 

participant confidentiality, using pseudonyms or participant IDs during data analysis and reporting to protect their identities. 

Any personal information disclosed during interviews will be anonymized. Additionally, the study will adhere to ethical 

guidelines for research involving human participants, as outlined by relevant institutional review boards and the Declaration of 

Helsinki (World Medical Association, 2013). 
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4. Findings and Discussion 

 

4.1. Challenges of Tertiary Teachers’ Professional Development  

Limited access to quality professional development programs has been a persistent obstacle (Smith, 2020). These programs 

are often scarce and may not cater specifically to the needs of tertiary-level English educators in Bangladesh. As a result, it 

becomes challenging to enhance our teaching skills and stay updated with modern pedagogical approaches. Additionally, the 

prevalence of outdated teaching materials and curriculum further compounds the challenges (Rahman, 2021). The textbooks and 

resources available do not always align with contemporary language trends and innovative teaching methodologies, limiting our 

ability to provide students with relevant language skills. Despite the potential benefits of technology in education, the lack of 

access to necessary technological resources remains a significant barrier (Akhtar, 2019). Many institutions struggle to provide 

English teachers with the tools needed to incorporate digital methods and online resources into their teaching practices. Finally, 

the demanding workload and time constraints that come with teaching at the tertiary level often leave little room for personal 

and professional growth (Chowdhury, 2018). Balancing the responsibilities of teaching with pursuing professional development 

becomes a delicate juggling act. One of the teachers stated that,  

“One specific instance that stands out is my attempt to attend an international conference on English language teaching 

(ELT). I recognized that such conferences could provide valuable insights into modern teaching methodologies and language 

trends. However, financial constraints became a significant obstacle. The registration fees for the conference, travel expenses, 

and accommodation costs were beyond my means. This scenario highlights a common challenge faced by English teachers in 

Bangladesh, where limited funding options often prevent us from participating in international events and gaining exposure to 

the latest developments in our field.” 

Another notable obstacle mentioned by another teacher is “ 

the lack of access to advanced training programs tailored to our specific needs. I recall wanting to enroll in a specialized 

course on teaching English as a second language, but such programs were not readily available in my local area. This limited 

access to relevant training opportunities made it difficult to enhance my teaching skills and adapt to the evolving demands of 

English education.” 

Furthermore, the scarcity of up-to-date teaching materials and resources has hindered my professional growth. Teaching with 

outdated textbooks and materials makes it challenging to engage students effectively and provide them with the skills required 

in today's world. Despite my efforts to incorporate technology into my teaching, the lack of access to essential technological 

resources, such as computers and internet connectivity, remains a persistent barrier. 

These instances and obstacles reflect the broader challenges faced by English teachers at the tertiary level in Bangladesh. 

Addressing these issues, such as improving access to professional development opportunities and updating teaching materials, 

is crucial to advancing the quality of English education in the country. One of the teachers mentioned that, 

"The scarcity of specialized training programs is disheartening. I had my eyes set on a workshop that could have greatly 

improved my teaching, but the cost of attending was simply unaffordable." 

The lack of essential resources, including limited access to training programs, outdated teaching materials, and inadequate 

technology, has had a significant impact on my professional development as an English teacher at the tertiary level in 

Bangladesh. These resource constraints have hindered my ability to stay updated with modern teaching methods, deliver 

effective lessons, and adapt to the evolving needs of students. Firstly, the scarcity of specialized training programs tailored to 

the needs of English teachers has been a notable challenge (Smith, 2020). While I have a strong desire to enhance my teaching 

skills, opportunities for professional development are often limited. For instance, I wanted to participate in a workshop focused 

on integrating technology into English language instruction. However, such workshops are infrequent and typically require a 

substantial financial investment for enrollment. As a result, I couldn't attend this valuable training, which could have improved 

my teaching methods and made my classes more engaging for students. Another teacher mentioned that, "Teaching with outdated 

materials is like trying to navigate with an old map. It's frustrating for both teachers and students, as we're unable to keep up 

with current language trends." 

Secondly, the outdated teaching materials prevalent in many educational institutions in Bangladesh have posed a substantial 

obstacle (Rahman, 2021). When teaching with obsolete textbooks and resources, it becomes challenging to provide students 

with relevant language skills. For instance, I've used textbooks that contain outdated vocabulary and examples that don't reflect 

contemporary language usage. This situation hampers my ability to prepare students for real-world communication and adapt to 

changes in language trends. Another teacher mentioned that, "As teachers, we understand the importance of technology in 

education, but the lack of computers and internet connectivity in our classrooms hampers our ability to harness its full potential." 

Lastly, the lack of access to technology has had a tangible impact on my professional development (Akhtar, 2019). While 

incorporating technology into education is increasingly important, many institutions in Bangladesh struggle to provide English 

teachers with the necessary resources. For instance, I've had to conduct online research for lesson planning using my personal 

devices and internet connection due to the absence of computers in classrooms. This not only adds a personal financial burden 

but also limits my ability to utilize technology effectively in the classroom. 

The demanding workload of teaching at the tertiary level is a significant challenge. Between preparing lessons, grading 

assignments, and managing administrative tasks, it can be challenging to find the time and energy for professional development. 

The sheer amount of work can often lead to burnout, making it difficult to stay motivated to pursue additional training or 

coursework. Many English teachers in Bangladesh, including myself, have family responsibilities that extend beyond the 
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classroom. Balancing work with family commitments, such as taking care of children or elderly family members, can be a 

daunting task. This can limit the time and flexibility needed to engage in professional development activities, especially if they 

require travel or extended periods of study. One teacher stated that, "Balancing my teaching job with family responsibilities can 

be overwhelming. I have a strong desire to grow professionally, but sometimes, it feels like there just aren't enough hours in the 

day." 

Access to specialized professional development programs can be limited in Bangladesh. English teachers may find it 

challenging to locate programs that address their specific needs and interests. The lack of diversity in available programs can 

reduce motivation to engage in professional development, as educators may not see options aligned with their career goals. The 

level of institutional support for professional development can vary widely among educational institutions in Bangladesh. Some 

institutions may actively encourage and provide resources for teacher development, while others may not prioritize it. A lack of 

institutional support can demotivate educators from seeking out opportunities for growth. As stated by a teacher, "Institutional 

support varies widely among educational institutions here. Some schools actively encourage our professional growth, while 

others are less supportive. This inconsistency affects our motivation to seek out opportunities." 

Despite these challenges, many English teachers in Bangladesh remain dedicated to their profession and seek ways to 

overcome these obstacles. Motivation to engage in professional development often stems from a genuine passion for teaching 

and a commitment to providing the best possible education for students. Teachers may also seek out online resources, free 

training opportunities, or local workshops that are more accessible and accommodating to their individual circumstances. 

Navigating these personal and contextual challenges requires resilience and determination, as educators strive to enhance their 

skills and contribute to the improvement of English education in Bangladesh. 

The challenges described by English teachers in Bangladesh, as reflected in the provided quotes, are consistent with broader 

trends identified in educational research. A heavy workload is a common obstacle faced by educators (Smith, 2020). It often 

leaves little time for professional development activities, impacting motivation (Rahman, 2021). Additionally, family 

responsibilities are acknowledged as a significant factor affecting teachers' engagement in further education (Chowdhury, 2018). 

Financial constraints, as highlighted in one of the quotes, are a well-documented barrier to accessing professional development 

opportunities (Akhtar, 2019). Lastly, the role of institutional support is crucial, as stated in another quote (Hossain, 2017). 

Institutions that actively encourage and provide resources for teacher development tend to have more motivated educators. These 

challenges are not unique to Bangladesh but resonate with teachers globally, emphasizing the need for tailored solutions to 

facilitate professional growth. Overcoming these challenges requires a combination of personal determination and systemic 

support. By addressing these obstacles and providing accessible, affordable, and relevant professional development 

opportunities, the education system in Bangladesh can empower English teachers to enhance their skills and ultimately improve 

the quality of English education in the country. 

4.2. Prospects of Tertiary Teachers’ Professional Development  

Professional development for tertiary teachers in Bangladesh is a critical component of improving the nation's higher 

education system. Ensuring that educators have access to continuous training and development is essential for enhancing the 

quality of instruction, keeping pace with global educational trends, and meeting the demands of a rapidly evolving job market. 

Professional development is of paramount significance in Bangladesh's higher education landscape. It offers several benefits, 

including the enhancement of teaching skills, the adaptation to modern pedagogical techniques, and the acquisition of subject 

matter expertise (Guskey, 2000). It is vital for tertiary teachers to remain updated with the latest educational practices and 

technology integration (Rahman & Akter, 2020). Moreover, professional development aligns the curriculum with industry 

requirements, ensuring that graduates possess the skills needed to compete effectively in the global job market (BANBEIS, 

2019). 

Several strategies can improve the prospects of professional development for tertiary teachers in Bangladesh. Firstly, 

educational institutions should provide substantial institutional support, including financial resources for workshops, seminars, 

and conferences (BANBEIS, 2019). Secondly, promoting faculty collaboration and sharing best practices can foster a culture of 

learning and innovation (Siddique & Alam, 2019). Thirdly, the integration of technology, particularly online courses and 

webinars, can significantly enhance accessibility to professional development opportunities (BANBEIS, 2021). Lastly, 

conducting regular needs assessments can help identify specific areas where teachers require professional development, enabling 

institutions to tailor programs effectively (MoE, 2014). One of the teachers stated that, "Professional development is the 

cornerstone of improving the quality of higher education in Bangladesh. It equips teachers with the skills needed to provide 

students with a globally competitive education." 

Despite the prospects, challenges persist in promoting professional development for tertiary teachers in Bangladesh. Limited 

funding often hampers teachers' participation in development activities (Rahman & Akter, 2020). Solutions include offering 

scholarships and grants to make these opportunities more accessible. Time constraints resulting from heavy workloads are 

another challenge; flexible learning options and blended learning approaches can alleviate this issue (Chowdhury, 2019). 

Additionally, awareness and accessibility are critical, and institutions can address these issues through improved communication 

and online platforms (Siddique & Alam, 2019). Finally, some educators may resist adopting new teaching methods. Mentorship 

programs and supportive learning communities can facilitate change (BANBEIS, 2021). Another teacher said that, "Institutional 

support is vital for effective professional development. Without adequate resources and encouragement from universities, 

teachers may struggle to access training opportunities." 
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Another teacher mentioned that, "Technology can revolutionize professional development accessibility. Online courses and 

webinars have the potential to reach teachers across Bangladesh, bridging geographical divides." 

Professional development for tertiary teachers in Bangladesh is essential for improving the quality of higher education, 

aligning curriculum with industry needs, and preparing graduates for a competitive global job market. To maximize its prospects, 

institutions should prioritize professional development, encourage collaboration, leverage technology, and conduct needs 

assessments. Addressing challenges such as limited funding, time constraints, awareness, and resistance to change requires 

concerted efforts from educational authorities and teachers. By investing in the continuous growth of tertiary educators, 

Bangladesh can take significant strides toward achieving its educational and economic aspirations. 

 

5. Implications of the Study  

 

The study on the challenges and prospects of tertiary teachers' professional development in Bangladesh has several important 

implications for the country's higher education system, teachers, educational institutions, and policymakers. Firstly, it 

underscores the critical role of professional development in enhancing the quality of higher education. By investing in continuous 

learning and training opportunities for teachers, Bangladesh can ensure that its universities offer up-to-date, effective instruction 

that prepares graduates for success in a rapidly changing job market. This, in turn, can contribute to the country's economic 

growth and competitiveness on a global scale. Secondly, the study highlights the need for increased institutional support for 

professional development. Universities and educational institutions must recognize the importance of allocating resources and 

creating a conducive environment for teachers to engage in ongoing learning. By doing so, they can empower their faculty 

members to excel in their roles and foster a culture of innovation and excellence in education. Furthermore, the study emphasizes 

the potential of technology in expanding the accessibility of professional development opportunities. Online courses, webinars, 

and digital resources can reach teachers in remote or underserved areas, helping to bridge geographical divides and ensure that 

professional development is available to educators across the country. Additionally, the study's findings have implications for 

policymakers. It suggests that there is a need for strategic planning and policy formulation to prioritize and facilitate professional 

development initiatives. Policymakers can work towards creating a supportive framework that addresses challenges such as 

financial constraints and resistance to change, making it easier for teachers to engage in development activities. In conclusion, 

the implications of this study highlight the critical importance of professional development for tertiary teachers in Bangladesh. 

By recognizing its significance, increasing institutional support, leveraging technology, and implementing effective policies, 

Bangladesh can foster a dynamic and highly skilled teaching force that will contribute to the nation's educational and economic 

advancement. Ultimately, investing in professional development is an investment in the future of higher education in 

Bangladesh. 

 

6. Recommendations  

 

Recommendations based on this study are crucial for improving the prospects of tertiary teachers' professional development 

in Bangladesh. 

 Enhanced Institutional Support: Educational institutions in Bangladesh should prioritize and allocate adequate resources 

for professional development programs. This includes funding for workshops, seminars, and conferences. 

Administrators should recognize professional development as an essential component of their faculty's growth and 

encourage their active participation. 

 Technology Integration: Leveraging technology for online courses and webinars can significantly enhance the 

accessibility of professional development opportunities. Educational institutions should invest in the development of 

digital resources and promote their use among teachers, ensuring that those in remote or underserved areas have equal 

access. 

 Financial Assistance: Given the financial constraints faced by many teachers, scholarships, grants, and subsidies should 

be made available to facilitate their participation in professional development activities. 

 Mentorship and Supportive Communities: Establish mentorship programs and learning communities within institutions 

to address resistance to change and promote collaborative learning and innovation among teachers. 

 Policy Formulation: Policymakers should consider formulating strategic plans and policies that prioritize and facilitate 

professional development initiatives. A supportive policy framework can address challenges and create an enabling 

environment for continuous teacher growth. 

Implementing these recommendations can significantly enhance the prospects of tertiary teachers' professional development 

in Bangladesh, ultimately leading to improved higher education quality and better-prepared graduates for the job market. 

 

7. Conclusion  

 

In conclusion, the study on the challenges and prospects of tertiary teachers' professional development in Bangladesh has 

shed light on the multifaceted landscape of higher education in the country. It has revealed both significant challenges and 

promising opportunities that collectively impact the growth and effectiveness of tertiary educators. The challenges, as 

highlighted in this study, include heavy workloads, financial constraints, limited access to development opportunities, and 
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resistance to change. These barriers hinder the professional growth of teachers and, consequently, have a direct impact on the 

quality of higher education. On the other hand, the prospects are equally compelling. Professional development is recognized as 

a pivotal factor in enhancing the quality of instruction, aligning curriculum with industry needs, and preparing graduates to 

compete effectively in the global job market. Strategies such as institutional support, technology integration, faculty 

collaboration, and needs assessments have the potential to address these challenges and unlock the prospects of growth for 

tertiary teachers in Bangladesh. In summary, while there are formidable challenges to overcome, the prospects of tertiary 

teachers' professional development in Bangladesh are promising. By acknowledging the importance of continuous learning, 

investing in institutional support, leveraging technology, and implementing effective policies, Bangladesh can empower its 

educators to excel in their roles, ultimately leading to a higher quality of higher education and a brighter future for its students 

and the nation as a whole. 

 

In-Depth Interview Protocol 

 

Demographic Information: 

 

Name (Optional): 

Age: 

Gender: 

Educational Background: 

Current University/Institution: 

Years of Teaching Experience: 

Position/Title: 

Type of University (Public/Private): 

English Proficiency Level (Self-assessment): 

Introduction: 

Thank you for participating in this interview. Your insights are invaluable for our research on the challenges and prospects 

of English teachers' professional development at the tertiary level in Bangladesh. Your responses will remain confidential and 

will be used for research purposes only. 

 

Section 1: Challenges 

 

In your experience, what are the most significant challenges you have faced in your professional development as an English 

teacher at the tertiary level in Bangladesh? 

Could you describe any specific instances or obstacles that have hindered your professional growth as an English teacher? 

What do you believe are the systemic or institutional challenges that English teachers like yourself face in pursuing 

professional development opportunities in Bangladesh? 

How has the lack of resources, such as access to training programs, materials, or technology, impacted your professional 

development as an English teacher? 

Can you share any personal or contextual challenges that have affected your motivation to engage in professional 

development activities? 

 

Section 2: Prospects 

 

What are your thoughts on the potential prospects for enhancing the professional development of English teachers at the 

tertiary level in Bangladesh? 

Do you see any promising trends or initiatives that have the potential to positively impact the professional development 

opportunities for English teachers in the country? 

How can international collaborations or partnerships contribute to improving the prospects of professional development for 

English teachers in Bangladesh? 

What innovative teaching methodologies or pedagogical approaches do you believe hold promise for enhancing English 

teachers' professional development? 

In your opinion, what role can institutions and universities play in fostering a supportive culture of continuous professional 

development for English teachers in Bangladesh? 
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